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Abstract
The summer months provide a prime opportunity for elementary children to grow in their
reading skills and reading lives. This project investigates successful summer reading programs
that leverage the expertise of parents to mediate the effects of summer slide and encourage
summer reading growth. The project culminates in a summer reading program that supports both
students and parents. Schools can support students by providing free texts and allowing students
to choose these books for themselves. Schools can support parents by providing summer reading
tips in the form of short, helpful and practical videos. Both students and parents can be supported
through the installation and use of Little Free Libraries located outside of the school.
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Chapter One: Introduction
Problem Statement
Summer is a time of relaxation and recuperation from the hard work that elementary
students accomplish during the school year. While this season is a much-deserved break, it is
also a prime opportunity for continued reading growth that is often missed. Ideally, elementary
children would leave school in the spring and enter into the next academic year ready to pick up
where they left off, or even return to school having made gains in reading. Unfortunately, the
summer break is often a time of reading regression (Alexander et al., 2007a; Alexander et al.,
2007b; Allington et al., 2010; Borman et al., 2005; Campbell et al., 2019; Cooper et al., 1996).
This loss, often referred to as summer setback or summer slide, means that children must re-learn
previously mastered skills every year.
Summer slide is one of many factors that can impact student reading achievement. These
factors include individual, home and school factors that interact with each other in complex ways
(Alivernini, 2013). Some of the individual student factors include: reading self-concept
(Alivernini, 2013; McKool, 2007), motivation toward reading (Guthrie et al., 2007; McGeown,
2012), enjoyment of reading (Costa & Araujo, 2018), and reading volume (Allington, 2014).
Home factors include: the home literacy environment (Alivernini, 2013), family socio-economic
status (Allington et al., 2010), and adults reading to children before entering school (Costa &
Araujo, 2018). School and community factors include: school economic status (Alivernini,
2013), text access in readers’ communities (Neuman & Celano, 2001), book access and quality
in the classroom (Neuman, 1999), and teacher specialization (Myrberg, 2019).
Individual factors are not fixed, but may be influenced by the mediation of teachers and
families. It is the purpose of this project to positively influence elementary students’ dispositions
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toward reading as well as they amount that they read within the summer months. This will
mediate the effects of summer slide and set students up for reading success.
Importance and Rationale
Elementary children, eleven-years-old and younger, are forming reading habits and
dispositions that will impact their lives. Many studies have shown that reading skills often
regress over the summer timeframe (Alexander et al., 2007a; Alexander et al., 2007b; Allington
et al., 2010; Borman et al., 2005; Campbell et al., 2019; Cooper et al., 1996). Therefore, it is
important that teachers and parents help their children to develop positive dispositions and
healthy habits in order to set them up for long-term reading success.
The summer timeframe provides children and families with one of the most valuable
resources on Earth – time. Children have the time to read without the pressure of completing
assignments or achieving scores. Families have more time with their children to engage in
literacy activities. For some children and families, this habit has already been formed. For many,
it is not yet a habit. Either way, the literacy behaviors of the family and the child can be
enhanced in the summer months. This can be done with minimal, targeted, child and parental
support from the child’s school. The implementation of such a program can have lasting effects
on a child’s reading life as they will be less likely to experience regression (Kraft &
Montinussbaum, 2017).
It is highly important that schools seek to enhance students’ summer reading as books
serve to increase understanding of self and of others. Books can provide powerful insights into
children’s own lives. Dr. Sims Bishop, in her essay Windows, Mirrors and Sliding Glass Doors,
calls these types of book “mirrors” (Sims Bishop, 1990). Children need to see themselves
reflected in the texts they read. This means that children of all races, religions, orientations, etc.
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need the experience of reading texts that represent them accurately. This empowers children to
take pride in their identity and become more confident individuals. By reading “mirror” texts,
elementary children can begin to build a strong base for their identity at this young age.
While it is very important for children to see themselves in books, it is equally important
to see into the lives of others. Dr. Sims Bishop refers to these texts as “windows” (Sims Bishop,
1990). Window texts are especially important in a community that is majority homogeneous in
terms of race, religion, or other factors. Elementary learners need to have the experience of
stepping into the world of another in order to grow as individuals and as citizens of the nation
and of the world. Learning to respect and appreciate the differences of others starts in elementary
school.
Books also serve as “sliding glass doors” (Sims Bishop, 1990). This means that children
can change their behavior or way of thinking because they have seen into the life of someone
else. For example, a student may read a book about a child with special needs. After completing
the book, the reader may interact with children with special needs with more respect and
understanding than they did before reading the book. These types of texts cause children to
evaluate their own lives and assumptions about others and to make a change.
When children have access to books that represent mirrors, windows and sliding glass
doors, they get the chance to see themselves and to see those around them more clearly. They are
making personal growth on a human level while also growing in their skills as a reader.
The summer months supply the time needed for families to interact with their child in
literate activities as well as the time for children to practice their reading skills. This project aims
to strengthen children’s reading abilities by empowering both children and parents to take
advantage of the opportunities the summer months offer for reading growth. It appears that this
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goal is within reach as many summer programs have found success in preventing summer slide.
(Allington & McGill, 2010; Compton-Lilly et al, 2016; Kim, 2006; Kim, 2007; Kim, 2008; Kim
et al., 2016; Kraft & Montinussbaum, 2017; Kupzyk & Daly, 2017; White & Kim, 2008; White
et al., 2014). It is time to consider the successful aspects of recent programs and create a new
resource that will utilize the summer months for continued reading growth.
Background
Reading Today
Children's reading abilities are often measured in terms of expectations set forth by a list
of standards. The most commonly used standards in the US are the Common Core State
Standards (CCSS). Student achievement with respect to these standards need to be assessed in
order to measure student growth and hold districts accountable to their achievement. Therefore,
frequent standardized testing of elementary students has become the norm.
It is possible that the increase of standardized testing beginning in the 1980s and 1990s is
what brought summer slide into the conversation at schools (National Education Association,
2020). With children being tested often, compared to each other and compared to their previous
scores, patterns of summer slide have emerged.
The standards that elementary students are meant to achieve are higher than ever before.
Each standard requires an action in response to reading such as; “ask and answer”, “recount”,
“describe”, “determine”, “refer to”, “distinguish”, “explain”, and “compare and contrast”
(Common Core State Standards, 2021). Altogether, these standards add up to a definition of
reading that requires children to understand the text, and then do some further thinking,
explaining, and analyzing of that text. This is challenging work for elementary students.
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Therefore, there is no time to lose when it comes to making gains in reading. The summer
months are a break from school. However, if the goal is for all students to achieve these
extremely high reading standards, then reading growth needs to keep going all summer long.
As a result, many summer reading programs have been established and trialed over the
years with successful results. For the purposes of this project, summer reading programs will be
distinguished from general summer school. Summer reading programs will be defined as
programs designed specifically to increase or maintain reading ability through the summer
months.
Summary of Recent Summer Reading Programs
Kim (2007) began a series of reading programs that provided to students free texts which
were matched with their interests and reading abilities. This program was reviewed, modified
and adapted multiple times to include varying forms of home and school communication, and
scaffolding. When considering all of the studies as a continuum, results were often complex, but
overall positive. The key elements of these studies included free books for students that were
delivered throughout the summer, end of year lessons, scaffolding of students and/or parents, and
frequent communication between school and home. (Kim, 2006; Kim, 2007; Kim, 2008; Kim et
al., 2016; White & Kim 2008; White et al., 2014). The results of these studies showed in increase
in voluntary reading and an increase in comprehension, with results varying per study (Kim,
2006; Kim, 2007; Kim, 2008; Kim et al., 2016; White & Kim 2008; White et al., 2014).
Allington et al. (2010) provided students with free texts over the summer with no other
involvement from school or parents. Students were able to choose their own texts from a
collection of new, high-interest books. The results of the program were positive and statistically
significant with students reporting an increase in voluntary summer reading and with increases in
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reading achievement (Allington et al. 2010). This study points to the importance of students selfselecting their reading material.
Compton-Lilly et al. (2016) implemented a small program that served 20 striving readers
in first grade. An interesting finding of this study was that, even though the team worked hard to
align books with their interests and reading levels, the students chose to only read select books,
books that they loved. Additionally, the students did not show a lot of growth at the end of the
summer, but showed more significant comprehension gains later in the school year, suggesting a
delayed impact from the summer reading program (Compton-Lilly et al., 2016).
Kraft & Montinussbaum (2017) conducted a program where they reached out to parents
via text message, informing them of strategies to use with their children, free local events to
immerse them in, and facts and statistics around summer slide. Upper elementary students in this
study improved on comprehension assessments.
The results of summer reading research are complicated to interpret, as there are
numerous variables to consider in every given context. These summer programs also addressed
different aspects of reading such as voluntary reading and comprehension. Despite this, when
studying summer reading programs, one can come to a few conclusions. First, without
intervention, student reading scores often remain flat or decrease over the summer months.
Second, many teachers and/or researchers see this lack of growth as an issue in the lives of
young people and have acted in an attempt to understand what is going on and to change this
pattern. Finally, the months of summer vacation offer an exciting opportunity for growth.
Statement of Purpose
This author will create a program with the intent to grow student’s reading abilities
and/or reading life over the summer months. This plan will include both student and parent
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resources. These resources include (1) a collection of short, free, and easily shared videos for
parents to build their knowledge and skill set around ways to support their child’s reading
development over the summer months, (2) free high-interest student-selected books, and (3) the
installation and use of two Little Free Libraries (Little Free Library, Ltd., 2021) outside of the
school. Success will be measured by means of student scores on Fountas and Pinnell Benchmark
Assessment Systems (Fountas and Pinnell, 2010), student surveys, and parent surveys.
Objectives
•

Students will make growth in reading. The first area of growth to be measured is the
student’s reading life. This includes their disposition toward reading, reading identity and
reading volume. The second area of growth includes accuracy, fluency and
comprehension on the Fountas and Pinnell Benchmark Assessment Systems (Fountas and
Pinnell, 2010).

•

Parents will implement the tips suggested in the videos in order to help their child
develop their reading identity, find joy in reading, use the library effectively and
participate in community events. Parents will identify and describe ways they used the
tips in order to help their child grow over the summer.

Key Terms
Parents - For the sake of this paper, this term is inclusive of any and all adults responsible for
the health and wellbeing of a child and/or children in a home.
Reading - The ability to decode words, read aloud fluently, comprehend and analyze text.
Reading Identity – The way persons see themselves in relation to reading. For example,
someone might say “I am a reader who likes long books”, or “I am a reader who only reads
graphic novels”, or “I am a reader who reads in short sittings, then takes a break”.
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Reading Life – The combination of a person’s reading choices, reading habits, reading identity
and past reading experiences.
Summer Reading Programs – Programs designed specifically to increase or maintain reading
ability throughout the summer months.
Summer Slide - Also known as Summer Setback. The pattern of regressing in reading abilities
over the summer months (Allington et. al, 2010).
Text – Any media created to communicate entertain, inform or persuade an audience. Examples
include; paper books, audiobooks, magazines, podcasts, commercials, movies, etc.
Scope and Limitations
The purpose of this project is to help upper elementary children (grades 3-5) continue to
grow their reading abilities and positive dispositions toward reading throughout the summer
months. This project will culminate in a program to be implemented collaboratively by parents
and school staff in the elementary context. The parents will encourage their child to read, model
practices and provide experiences as encouraged by video tips. School staff will gather and
distribute books as well as send out the videos. The program includes the following: (1) free
books that students may choose from a thoughtfully curated collection, (2) electronic messages
to parents, in both print and video formats that provide tips on encouraging their child’s reading,
(3) student surveys at the beginning and end of summer to gauge student disposition toward
reading, (4) parent surveys at the beginning and end of the summer to gauge parent involvement
and program usefulness, (5) the installation of two Little Free Libraries outside of the school
where the program is taking place.
Funding is a possible limitation to this program as it can be challenging to acquire.
However, with the help of school and community mini grants as well as the support of the
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Community Liaison staff, funding for books should be feasible. Thankfully, the videos
themselves will have no cost as they will be filmed by this author and uploaded online for free.
Although the videos will be pre-made within this program, the logistics of getting these
to families may present challenges. Additionally, parents/guardians will need to have a reliable
way to receive this information, including access to internet in order to watch the videos. This
problem can be partially solved by having printed transcripts of the videos available at the school
and at the community library. While the transcripts will not be as engaging as the videos
themselves, parents will still be able to utilize the tips. A related problem may be getting
feedback from the students and their families. Again, without internet in some homes, it will be
hard to get fast and easy feedback. However, if the school can ascertain which families don’t
have this, paper copies can be easily provided and distributed to the parents by the child’s
teacher.
Considering that teachers/researchers recognize there is a problem with summer slide,
and that schools have clear expectations through the academic year, it is interesting that there is
no expectation for what happens over the summer months. While this time is supposed to be a
break for everyone involved, a consistent problem has been identified. This problem can be
attended to through various summer programs. However, as there is presently no expectation, it
is reasonable that this project comes with its own measures of success. These include data from
published well-established measures as well as teacher-constructed questionnaires. The program
will be considered a success through growth on either of these measures.
This program will get free, high-interest, high-quality books into the hands of students,
while also empowering and educating parents in regards to guiding their readers throughout the
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summer. Many versions of these programs have been tried and tested. This project combines the
most productive elements of other trials in regards to empowering students and parents.
The Pattern of Studies Targeting Special Populations
Many summer reading programs of recent years have been created in order to mediate
summer slide in special populations. These special populations include high-poverty/Low SocioEconomic Status (SES) contexts, students achieving below grade level in reading, homes where
English is not the first language, and more.
Much of the research around summer slide has found that the slide often
disproportionately affects students from low SES contexts (homes, neighborhoods, districts,
etc.). Researchers have spent significant time and resources attending to different factors related
to SES. However, it needs to be noted that SES factors do not guarantee that summer slide will
or will not take place in a student’s life (Slates et al., 2012).
While it is logical that researchers would put time, energy and resources into targeting
special populations for reading growth, it is possible that other groups are missing out on
opportunities for growth by not being included. By studying these programs targeted for special
populations, one can determine key factors of success that can be used in a program that is
inclusive of the entire school population. This is a limitation of the project as the studies target
special populations only. However, it should be noted that by including all students, those special
populations are included and will receive support.

19

Chapter Two: Literature Review
Teachers and researchers have been working diligently for years to create summer
programs that will mediate the effects of summer slide. This literature review begins with a
description of Cambourne’s Conditions of Learning in home environment as a natural setting for
learning. This theory forms the base of the program to follow in chapter three. The review
continues by describing the complexity of reading, and the emergence of summer slide research.
The bulk of the literature review covers successful approaches to summer reading programs that
have leveraged the expertise of parents and have been implemented mainly in the home
environment.
Theory/Rationale
The interventions used in this project enhance the conditions in which children read at
home. When considering the home as a learning environment, one must keep in mind that it is a
very different learning space compared to what students experience at school. The school
environment is highly structured, driven by certain standards, guided by knowledgeable staff,
and provides very little choice. The home environment is a more natural environment for
learning, where families set their own expectations and children learn about the world beyond
the standards. The conditions for learning that are carefully crafted while at school are also fully
present in a student’s life at home. The adults in the home drive and direct learning and can be
empowered to enhance that learning.
Sociocultural theories of learning look at the social context of learning. These theories
suggest that students learn skills in every social situation and that their learning is highly
impacted by the physical setting, the events taking place and the other people present.
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Brian Cambourne is a theorist who operates under the sociolinguistic umbrella. He
developed Cambourne’s Conditions for Learning to explain how children learn language in
natural environments. Over time, Cambourne adapted his theory to literacy learning.
Cambourne’s eight conditions for learning include: immersion, demonstration, engagement,
expectations, responsibility, approximations, practice, and response.
This project recognizes that parents naturally create the conditions, whether directly or
indirectly, and can be encouraged to continue creating these conditions or enhance them. For the
purpose of this paper, this author will focus on five of the eight conditions: engagement,
immersion, demonstration, approximation and practice.
Cambourne’s Conditions for Learning and Application to Home Reading
Engagement. The condition of engagement is central to all learning. This means that
children must be active within an experience in order for learning to take place. They must have
the opportunity “to observe (see, hear, witness, experience, feel, study, explore) actions and
artifacts” (Cambourne, 1995, p. 185). Engagement means that children are responding to a text.
Often, this means that children are talking about a text. This could mean asking questions,
making predictions, or sharing something exciting about the text with another person.
Engagement can also take the form of action. For example, when a child goes through the
process of selecting their own text. By sorting, evaluating, comparing and finally choosing, a
child is engaging in the experience. Engagement continues when a child chooses to read a text on
their own, reading with focus and intention, seeking to understand what is happening in the text.
Engagement is a condition that must be chosen and acted upon by the child. While a
parent can engineer other conditions such as demonstration and immersion, and can certainly
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encourage engagement, the child is responsible for choosing to engage. The other conditions
hinge on engagement. Without it, learning does not take place.
Demonstration. Any person within a child’s community who is more knowledgeable
than the child can create the condition of Demonstration. This condition means that an
experience is taking place where a more knowledgeable person is showing the child how to do
something. In the case of summer reading, they show the child how to engage in reading
activities such as respond to a text, sound out a new word, read fluently, and more. The more
positive the relationship between the child and the person demonstrating, the more likely they are
to engage with the demonstration (Crouch & Cambourne, 2017).
The condition of demonstration is the responsibility of the parents, or other more
knowledgeable person in the child’s life. The child must choose to engage with the person doing
the demonstration in order for learning to take place.
Immersion. Parents can also create the condition of immersion. This is “the state of
being saturated by, enveloped in, flooded by, steeped in, or constantly bathed in that which is to
be learned” (Cambourne, 1995, p. 185). Immersion experiences are meaningful and occur in an
authentic context. They provide opportunities for engagement. However, just because a child is
in a state of immersion, does not necessarily mean they are learning. As stated previously, the
child must be active in the experience, they must engage with it, in order for learning to take
place.
Parents create the condition of immersion through daily activities such as watching a
movie together, reading a recipe in order to bake together, and reading the back of a seed packet
when planting a garden. Adults are reading constantly, and children can learn from being an
active participant in these informal events.
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Additionally, experiences in the community can create the condition of immersion. For
example, visiting a free public museum allows children to be surrounded by language use in an
authentic context. They may read printed text, watch a video, hear from a museum docent,
interact with exhibits and more. All of these experiences immerse children in language use that
they can learn from.
Therefore, while they do not need to know the term immersion explicitly, parents need to
know how to curate experiences that immerse their children in language use in its many forms
(print, speaking, listening). These experiences can take place in the home as well as in the
community.
Approximation. When allowing children total free choice over what they read, parents
are opening up the door for the condition of approximation. This learning condition refers to
experiences where learners are making gains toward learning a skill, but those attempts have not
quite met the conventional expectation. Cambourne uses the example of learning to talk. He
describes it this way:
When learning to talk, learner-talkers are not expected to wait until they have language
fully under control before they’re allowed to use it. Rather they are expected to ‘have a
go’ (i.e., to attempt to emulate what is being demonstrated). Their childish attempts are
enthusiastically, warmly, and joyously received. (Cambourne, 1995, p. 185)
When it comes to reading, children need the space to make approximations. Approximation often
happens when children tackle texts that are technically “too difficult” for them to fully
comprehend, but that they are willing to engage with because they love something about the
book such as the setting, characters, topic, genre, or other. The hard work and dedication that
goes into reading such a text can pay off in the long-run. The child may seek out more texts on
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the same topic, understanding more each time they read another text. They may experience a big
boost in their reading confidence due to successfully reading something that was challenging.
They may seek out other works by the same author, continuing to push themselves to read hard
texts. When parents take a positive, encouraging stance on approximation they encourage
children to continue take chances and tackle challenging texts. Encouraging approximation also
encourages engagement as a child who is putting in the work to make an approximation must be
engaged in the experience.
Practice. Children need time and ample opportunity to practice any new skill they are
developing. In this case, they need time and space to practice reading and other language use.
This condition is referred to as practice/employment/use (Crouch & Cambourne, 2017). This
author will use the term practice to refer to this condition.
Practice may be independent or collaborative. In the case for summer reading, children
interact with caregivers, siblings, neighbors, and others by engaging in literate activities together
such as reading, listening, or speaking. Practice can take place through reading a book, recipe,
magazine, map, catalog or other text with a parent or other demonstrator. Practice can take place
in any setting where literacy is involved including in the immersive experiences described above.
Children also need to spend time practicing with texts independently. This means finding
a comfortable place to engage in literacy activities on their own. Again, this does not mean only
printed books, but includes magazines, audio books, recipes, movies and more. In the event that
a family has limited options for practice materials, the children can use free texts provided by
school for practice. It is also possible that a Little Free Library (Little Free Library, Ltd., 2021)
may be within walking distance of a child in need of reading materials for independent practice.
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Theory Conclusions. When considering these natural conditions for learning, one can
see that they exist in the home. Parents naturally seek to engage their children in language
development, perform demonstrations, create immersive experiences, allow for approximations,
and provide opportunities and materials for practice. When a child chooses to engage within
these conditions, learning takes place. Learning to read is a challenging task, one that many
parents seek to support. The summer months provide extra time to put these natural learning
conditions to use.
Research and Evaluation
Reading is Complex
Reading is a complex endeavor that involves multiple skills to take place simultaneously.
In the most basic terms, these skills can be summarized as decoding (being able to break a word
down into its parts and read the word correctly), fluency (reading smoothly, with accurate
phrasing and expression), and comprehension (understanding what has been read and being able
to respond to that understanding).
Research shows that there are numerous interacting factors that can impact a child's
reading skills. Reading motivation plays a huge role in a student’s developing reading life
(Guthrie et al., 2007; McGeown et al., 2012). Whether or not children can see themselves
reflected in the books they read, if they can identify with the characters impacts their reading
lives (Johnson et al., 2018). Ease of access to texts has an impact (Neuman, 1999; Neuman, et
al., 2001). Parental/guardian modeling of strong reading habits also leads to student success in
reading (McKool, 2007).
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This project will address specific factors as they relate to student’s reading lives at home,
over the summer months. The project will address the following factors: (1) reading motivation,
(2) choice, (3) access to books, and (4) parental modeling.
Summer Slide Made Evident
According to a meta-analysis of summer-slide research reports done by Cooper et al.,
“The earliest known study of summer loss was reported in 1906 by William White, a professor
of mathematics at the State Normal School in New Paltz, New York” (Cooper et al., 1996, p.
233). White’s study found that children who worked throughout the summer experienced less
learning loss than those who spent their summer just enjoying life (Cooper et al., 1996). The
meta-analysis team was able to identify only 25 additional reports written between 1906 and
1975 (a 69-year time-span). They then identified and described 13 studies taking place between
1975 and 1996 (a 21-year timeframe).
It is possible that the increase in standardized testing occurred because of government
initiatives such as the Elementary and Secondary Education Act (ESEA), 1965, and A Nation at
Risk: The Imperative for Educational Reform, 1983. These initiatives, and many since then, have
put in place accountability measures, that is, standardized assessments designed to monitor the
effectiveness of the American education system.
The No Child Left Behind Act of 2001, began placing a heavy emphasis on evaluating
student growth in the elementary setting. It introduced a system of regularly testing children that
provides fall and spring-time data. This data illuminates the loss, or lack of growth, in reading
over the summer months. Now that this data is available, teachers and researchers have worked
diligently to try and mediate the effects of summer loss (Alexander et al., 2007a; Alexander et
al., 2007b; Borman et al., 2005; Campbell et al., 2019; Cooper et al., 1996).
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Summer Programs Overview
There are many components to a successful summertime reading intervention. This
project will focus on the texts that children receive, including their quality, quantity and cost. It
will also focus on the parents’ role and the way that schools can support parents. When
considering the effectiveness of summer reading programs, it is important to keep in mind the
length of the summer months. These programs are trying to make a large impact in a short
amount of time. While some effect sizes may seem small, they may be proportional to the threemonth timespan. There is also evidence that the effects of a summer reading program may not
emerge until later in the school year.
A Continuum of Studies with Free Books, Scaffolding and Frequent Communication
In 2006, Kim began a reading program upon which he would build in subsequent years.
This first study focused on book access in the summer, oral reading fluency, and book
ownership. This program was implemented with a group of fourth grade students from a large
public school. The intent of the program was to “improve reading skills by increasing children’s
access to books, matching books to children’s reading levels and preferences, and encouraging
children to read orally with a parent/family member and to practice comprehension strategies
learned in school” (Kim, 2006, p. 336). He used a survey in order to learn students’ book
preferences. Then, using book preferences and students’ Lexile level/reading ability, Kim chose
the brand-new, high-interest books the students would receive throughout the summer. The
major factors of this program included free texts for students, aligned with their interests and
abilities, post cards where students would answer questions about their reading activities with the
books, teacher-led lessons on paired-reading and comprehension strategies, and letters to parents
which encouraged them to have the child read aloud.
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The results of this study revealed that students in the treatment group engaged in more
oral-reading activities than the control group (who received their free texts at the end of the
summer). The effects on students’ oral reading scores were promising, with the largest effects on
Black children and Latino children. However, the results of this study were not clear in terms of
the usefulness of all factors in the intervention. More studies would need to replicate this work in
order to qualify each individual factor as a success.
In 2007, Kim conducted another voluntary summer reading program with 1st-5th grade
children in a demographically diverse area. Kim (2007) again provided a post card with each
book for the students to mail back to school. The post cards asked very simple questions about
the number of books a student completed, and how often their family participated in literacy
actives at home. Kim (2007) reports: “The main findings suggest that children who received 10
books, postcards, and letters from their teachers reported reading more books and engaging in
more literacy activities than did children in the control group” (Kim, 2007, p. 511). The control
group did not receive their free books until after the post-assessment in the fall.
The success of this intervention was measured in two ways. One goal of the study was to
increase voluntary reading. According to survey data from the students, “the children in the
treatment group reported reading more books and engaging in more literacy-related actives than
did the control children” (Kim, 2007, p. 510). Therefore, in terms of volume, this can be
considered a success. When considering reading achievement on standardized assessments, the
results were not statistically significant. While this may be disappointing, it is important to keep
in mind that the summer timeframe is very short, and that assessment data need not be the
ultimate measure of success.
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White and Kim (2008) worked together on a similar program, studying the effects of
voluntary reading and again matched children with books within their reading level and interests.
In this trial, there were four different groups: control students, students who received books only,
students who received books with oral reading scaffolding and students who received books as
well as oral fluency and comprehension scaffolding. White and Kim (2008) also continued with
teacher-led comprehension lessons at the end of the year and added parent scaffolding through
the post cards. Teachers taught three end-of year-lessons: comprehension strategies, fluency
practice, and nonfiction text reading. The results imply, “that merely giving students books is not
effective and that some form of scaffolding is necessary for voluntary summer reading to have
achievement benefits” (White & Kim, 2008, p. 124). The results of this study suggest that
providing students with free texts, aligned to their level and interest isn’t enough to cause
growth. However, it is key to remember that while these texts could have been appealing to
students and were chosen very carefully, they may not have been loved by the students. Choice in
reading material is a major part of motivation and engagement. White and Kim (2008) did not
allow for this free choice to happen and may have found different results for this group had that
choice been offered.
White, Kim, Kingston and Foster conducted a study in 2014, attempting to replicate the
results of the previous studies in a different context and with some extensions. This study was
conducted in North Carolina with 19 elementary schools. Within this group, “10 out of 19
schools [met] the 75% criterion for high poverty” (White et al., 2014, p. 10). This study repeated
the previous study with use of matched books, teacher end-of-year lessons, and post cards, while
adding up to three phone calls from teachers. The lessons included six content-based prediction
lessons. Teachers were provided with lesson scripts and expected to teach the lessons according
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to the directions. The post cards were also further advanced in this study. There were different
cards for narrative and nonfiction texts. Both asked students about what strategies they used,
asked them to talk about their book with a family member, then asked the family member to
mark how the student did with smoothness, word knowledge, and expression. Teachers involved
in the study were given a list of students to call and asked to call three times throughout the
summer. It is unclear if students received calls from their teachers from that academic year or
just any teacher involved in the study.
The treatment had different effects depending on the socio-economic status of the school.
The intervention had positive effects on in high-poverty schools, but negative treatment effects in
moderate-poverty schools. One possible theory for the negative impact on the moderate-poverty
schools is that the study actually caused the students to read less. White et al. (2014) explains:
One possible explanation for the negative effects is that the READS program of matched
book delivery caused students to read fewer books over the summer than they ordinarily
would have. Consistent with this, we found that treatment group students on moderatepoverty schools checked out fewer library books from the public library than control
students did...We found that a higher percentage of control students than treatment
students reported reading books that were just right. (p. 24)
This hypothesis illuminates the power of self-selection of books. If the treatment group had been
able to determine the books they would receive throughout the summer, then the results may
have been positive. It appears that some of the students resisted reading due to the
implementation of the program and their lack of choice in reading material. It is also possible
that the higher expectations associated with the post cards may have been a deterrent for some
children.
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Kim, Guryan, White, Quinn, Capotosto and Kingston worked on an additional study in
2016, building on the previously described studies, while again making some changes. The
population for this study included 59 elementary schools, with 39 being high-poverty, and 20
moderate-poverty. As before, the study included free books for student that were aligned with
their ability and interests, teacher-led lessons at the end of the year and parent scaffolding. This
study was different in that the scaffolding took a new form. Rather than use post cards, children
were expected to fill out a trifold of comprehension questions and mail it back to school. Rather
than including portions of the trifold directed at parents, parents were encouraged to attend a
Family Literacy Event. Teachers were expected to hold these events sometime after they had
taught their students the comprehension lessons, but before the end of the school year. Teachers
were to inform the parents of the components and expectations around the summer program as
well as teach them follow the acronym EATS:
(a) Encourage your child to read their matched books received in the mail; (b) Ask
whether they completed the trifold; (c) Talk with your child about the books; and (d)
Send back the trifolds after your child reads the books and answers the comprehension
questions. (Kim et al., 2016, p. 11)
The data collected on the trifold showed which comprehension strategies were utilized by
children over the summer. Those comprehension strategies have been tied to success on
standardized assessments. Kim et al. reports: “Children in the treatment group scored 4% of a
standard deviation higher, on average, than did children in the control group in a delayed posttest
measure of reading comprehension” (Kim et al., 2016, p. 16).
Summary of the Continuum of Studies. When studying the progression of these
programs, one can see how the factor of free texts remained completely unchanged. Each
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iteration of the study stuck to the idea that students must have books aligned with their reading
level and interests. One can only wonder how these programs would have been affected had
students been presented with choice in their summer reading texts.
The end-of-year lessons went through many evolutions. The programs tried different
focuses and amounts of lessons. The goal was always to teach helpful reading strategies that
could be used over the summer months. These lessons were delivered to the students by their
teachers. In the last study, the teachers also delivered instruction to parents on the components
and expectations of the program. This final program asked the most of parents. The common
factor to these lessons was the desire to provide scaffolding for students as they read
independently throughout the summer.
In each study, Kim, sometimes alone, or with a research team, included an intervention
factor that can be categorized as a type of communication between home and school. Kim never
describes communication outright, but including the post cards, where students received and sent
mail to school, releasing books throughout the summer, teacher phone calls, the trifold, and the
parent night, are factors that involve communication between home and school. This relationship
may be a strong, under-represented factor in these studies. See Table 1 below for an overview of
the elements in these studies.
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Table 1
Program Factors Implemented by Year of Research Publication

2006
2007
2008
2014
2016

Free
Texts

Post
Cards

End-of
Year
Lessons

Y
Y
Y
Y
Y

Y
Y
Y
Y

Y
Y
Y
Y
Y

Letters
from
School
to
Parents
Y

Letters or
Phone
Calls
from
Teacher
to Student

Phone
Calls
from
School to
Home

Trifolds

Family
Literacy
Event

Y

Y

Y
Y

Y

Text Selection
In order to grow as readers, children need access to books. Many summer programs
recognize the need for children to practice reading within their Zone of Proximal Development
(Vygotsky, 1962). This means that they spend time reading books that are challenging enough to
help them grow, but not so challenging as to be frustrating (Vygotsky, 1962). Therefore, summer
reading programs often match children with texts, rather than providing total free choice. Most
studies combine at-level texts with other supports and meet with success in some areas. The
previously described studies stuck with this assumption through the duration of the studies.
Compton-Lilly et al. conducted a case study in 2016 where they provided 20 first graders
with a bag of books, selected for the students, as well as scaffolded activities for parents over the
summer. The teachers selected books for their students, choosing what would be of interest and
within their abilities. Interestingly, when visiting the homes, the researchers found that children
often chose one or two books that they loved out of the book bag and reread them often. The rest
of the books were frequently ignored (Compton-Lilly et al., 2016). This finding suggests that it
may be more powerful for children to self-select books for a summer intervention program,
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rather than receiving books chosen by an adult. While these books may be at their level, and
while the adult may be doing everything in their power to find books the child will like; it is very
powerful for students to choose their own reading material. Compton-Lilly et al. (2016)
concluded, “give careful considering to book selection; finding a few books that a child loves is
far more important than sending home large numbers of books” (p. 65). It is possible that the
child may be more of an expert at what they would love to read over the summer than the
teacher.
Initially, Compton-Lilly et al. (2016) found that there was little to no growth in the
student’s reading ability from the pre- and post-assessments. However, they reported: “By
January, two of the children were reading above grade level, and four of the children were
reading at grade level...When the program started, only two children read at grade level”
(Compton-Lilly et al., 2016). This data suggests that the impact of a summer reading program
may not be felt immediately at the end of the summer months. Potentially, the work children did
in the summer months set them up for success when returning to school. This is an interesting
finding to keep in mind when studying the short time-frame of summer.
These programs where texts are selected for children at their level are often successful in
one way or another, however, these studies were also accompanied by other factors. The
previously described studies show the importance of providing free texts, but point to the
possibility that self-selection may be a better way of approaching text distribution than selecting
texts for students. Conversely, Allington et al. (2010) found that providing free self-selected texts
over the summer months was enough to make a difference in students’ reading growth. Allington
et al. (2010) state:
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Our findings indicate that providing easy access to self-selected books for summer
reading over successive years does, in fact, limit summer reading setback. We found that
the experimental treatment group, which received the summer books for three
consecutive summers, reported more often engaging in voluntary summer reading and
had significantly higher reading achievement than the control group. (p. 422)
In this study, 1,082 children began receiving free books as first and second graders and then
continued every summer for three years. The success was based on the students’ scores on the
Florida Comprehensive Achievement Test (FCAT) after year three of the program. Allington et
al. reports, “Though the effect sizes were not large (ES = .14 to .21), neither was the intervention
effort or cost” (p. 423). It is important to note again that the summer timeframe is small and that
small effect sizes are to be anticipated.
It is key to keep in mind that Allington et al. (2010) allowed children to self-select books,
while Kim's continuum of studies and the study done by Compton-Lilly et al. (2016) chose
books for the students, albeit, keeping their levels and interests in mind. It is likely that the study
done by Allington et al. (2010) would not have been as successful had children not been able to
self-select their texts.
Leveraging Parent Expertise – Finding the Right Balance
Parents are readers. Whether they devour novels, scroll through Facebook, or read street
signs, parents read in the real world and therefore can provide their children with many of the
conditions needed to grow in reading. If the school can provide the texts and some expert advice,
parents can create the conditions necessary to keep summer reading going. Programs that have
been created vary in the degree of parent involvement. Some require intensive parent teaching
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and guidance; some require a moderate level of parent involvement; some require no parent
involvement at all; many fall somewhere in between.
High Levels Parent Involvement. Some summer programs require a lot from children
and parents in regards to time and work. Parker and Reid (2017) conducted a case study in an
urban charter school during the summer of 2015. In their program, parents were trained in
special summer lesson plans to implement with their children. These plans included books,
printed resources and rubrics for the work children completed. Parents and children were also
expected to attend various summer events in order to complete some of the work. This program
was intense and parents remarked on the high standards.
Parker and Reid found that “in 2015, 82% of the rising first graders, 81% of the rising
second graders, 58% of rising third graders, and 86% of rising fourth graders maintained or
gained over the summer” (Parker & Reid, 2017, p. 322). While this seems very promising and
exciting, children spent a lot of their summer time completing what felt like school work. When
asked about their summer experience, 53 of the involved parents replied positively, 18 were
neutral, and 21 were negative (Parker & Reid, 2017). The comments expressing a negative view
of the program were that it was too much work, too difficult or confusing due to directions
(Parker & Reid, 2017, p. 318). While this case study was effective in maintaining or growing
students’ reading skills, it must be noted that a significant portion of the summer vacation was
spent completing the program. Therefore, children may have missed out on the relaxation that
summer provides as well as opportunities for growth in other areas of life. Also, and potentially
more concerning, the program could have created unintentional tension between students and
parents as frustrations arose. Parker and Reid (2017) report:
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In the cases where the activities were not as enjoyable, parents had to put in the work of
being a strong disciplinarian and setting the project as a priority. For one parent, the work
included tough love: “Most of my summer was spent cajoling, threatening, or wiping
away tears while working on several parts of this project. Trying to balance the project
with family time, excursions, and a second grade activity book covering all subjects
became difficult” (2nd grade parent, survey 19). This sacrificial effort by parents and
students ultimately led to academic gains for students. (p. 319)
While the program empowered and equipped parents, it may have asked a too much of parents
and children in the summer months. If a program leads to tensions and tears between child and
parent, it may be going too far. Programs that go beyond advancing scores to developing a love
for reading may be advised not to expect quite so much parent work.
Mitchell & Begeny (2014) conducted a small study with 17 children where they trained
parents to use a program called Helping Early Literacy with Practice Strategies (HELPS) over
the summer. These children were transitioning from first-grade to second-grade or second-grade
to third-grade. The HELPS program had been used successfully in the past, but had been
implemented by teachers, teacher aides and college-level student volunteers. This was the first
time that parents would hold the responsibility of teaching the students.
This study required intensive parent involvement because parents had to attend two threehour trainings in preparation, they were provided with a large collection of curriculum materials
to work with, and they were expected to implement their training three times a week for ten
minutes each. At the end of the summer months, “all but one student exceeded the expected rate
of growth, and this student missed the aforementioned criterion by only 2 WCPM” (Mitchell &
Begeny, 2014). This means that in terms of fluency expectations, the child missed the
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expectation by reading two less words for the words-per-minute expectation. While this study
didn’t require as much of parents as Parker and Reid’s study, it still demanded a lot. Similarly, it
got the desired result of increased reading fluency for the children involved.
Considering these two studies, it is clear that parents are often willing to dedicate
significant time and effort to ensure that their children are growing in reading. They want to see
their children be successful and are willing to listen to and implement advice from school
professionals. These two studies got the desired result, but at what cost? Both sets of researchers
mentioned that the flow of summer life could get in the way of completion of the activities. This
is the reality of summer and begs the question, what can be done that would take advantage of
the summer months, without causing tensions and disrupting the flow of summer vacation?
Moderate Levels of Parent Involvement. Pagan and Senechal (2014) conducted a
similar study to the continuum of studies begun by Kim (2006), described previously, in terms of
providing free books of high interest and at grade level, but added in a stronger parental
involvement element. Parents were taught how to use specific strategies for comprehension,
fluency and vocabulary. Parents were asked to attend a 1.5-hour training session where they
learned the strategies that they would employ. They left the session with a pamphlet,
summarizing the strategies. The research staff reached out to parents occasionally in order to
provide support if needed. Children were also encouraged to read one book a week for 8 weeks
in a row.
In this study, families would receive the books throughout the summer. When a book
arrived at the home, parents were asked to do follow a set of procedures with their child. First,
they were to engage in “paired reading with their child for five to 15 minutes each day for five
days of the week, and to encourage their child to read independently after each session” (Pagan
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& Senechal, 2014, p. 11). Following this, parents had other activities that encouraged
summarizing, comprehension, vocabulary building and fluency. At the end of these procedures,
parents and children would fill out questionnaires and return them to the researchers via a
prepaid envelope.
This study was conducted in Canada, which has an academic school year that mirrors that
of the US. Participants were all families who spoke English primarily at home in order to avoid
extraneous effects from other languages. Books for the study were purchased from Scholastic
Canada, the same organization that provides many of the free or low-cost books in the US and
the same organization that provided books the previously described continuum of studies.
The results of this intervention were positive. Students in the intervention group showed
growth from the pre-test to the post-test in reading comprehension and oral reading fluency,
while the control group did not show growth. In terms of vocabulary, the intervention group
showed more growth than the control group in receptive vocabulary, but both groups showed
similar growth with expressive vocabulary.
This program showed that parents can be trained to support students without too much
intensity. While expectations were still high and involved, potentially still too high to expect
high amounts of parent buy-in, even this small amount of parent training was effective.
Kupzyk and Daly (2017) conducted a small case study meant to help identify ways to
make use of natural settings for learning and the conditions for successful parent-tutoring
programs. This study occurred during the school year, but has implications for possible summer
practices. In this study, parents were trained via video lessons on specific Oral Reading Fluency
(ORF) strategies. While parents implemented the lessons with varying degrees of fidelity and in
varying dosages, three of the four children showed in increase in their ORF scores after the
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intervention. This study showed another balance of school and homework where parents were
leveraged as tutors. Additionally, this study suggests that video training of specific evidencebased practices may be a useful tool for parents to feel empowered and confident in encouraging
their child’s reading growth (Kupzyk & Daly, 2017).
Low Levels of Parent Involvement. Kraft and Montinussbaum (2017) sought to
empower and educate parents in their ability to encourage reading growth in their children
throughout the summer months through a simple text messaging program. They had 118 first
through fourth grade students enrolled in their program whose parents received 18 text messages
throughout the summer of 2015. The content of the texts was created by school personnel and the
research team (Kraft and Montinussbaum, 2017, p. 87). The texts had three formats: resources,
ideas and signals.
The “resources” texts provided information on affordable educational resources, and
local summer resources. The information provided in the resources texts was meant to, “reduce
barriers to learning for all families, with a particular emphasis on those with less access to
educational activities and familiarity with relevant resources” (Kraft and Montinussbaum, 2017,
p. 92). The “ideas” texts contained tips and advice for parents specifically related to activities
that improve literacy. Parents were encouraged to work these strategies into their summer
routine. The “signals” texts provided data specifically related to summer learning loss. The goal
was to “nudge parents whom, for many reasons, might not be consistently helping their children
engage in educational activities” (Kraft and Montinussbaum, 2017, p. 92).
Overall, these text messages provided access, strategies and data that parents may not
have known about otherwise. The goal was for students to grow as a result of parents receiving
these texts and putting their new knowledge into practice. At the conclusion of the program,
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parents reported that some of the texts were clearly targeted toward upper elementary and
therefore were not as helpful for guiding their younger readers. This was reflected in the data as
first and second graders did not show statistical significance in growth. Third and fourth grade
children on the other hand did show grow with effect sizes of .21 and .29 standard deviations on
comprehension assessments.
Kraft and Montinussbaum (2017) ended their study with a few suggestions for future
programs. In the parent survey, parents named multiple personal barriers to using the
information they were given such as health issues, word demands, summer plans, family
challenges and more (Kraft and Montinussbaum, 2017, p. 108). While there is little to nothing
that can be done to mediate these personal barriers, programs can be designed that are more
relevant to the population and are therefore more engaging. The program that Kraft and
Montinussbaum (2017) created was targeted for a wide range of ages, 6–10-year-old children. It
is possible that a program with strategies and tips more closely aligned to grade level
expectations would be better received and more highly valued by parents, even when they are
confronted with barriers.
Kraft and Montinussbaum (2017) also suggest allowing any and all caregivers in the
home to sign up for the messages. It is possible that an older sibling, grandparent, or neighbor
could receive this information and implement it with children while their parents/guardians are at
work. This would increase the chance that children would benefit from the intervention.
Additionally, the content of the texts could be shared on other platforms such as social media
accounts. This would spread the information broadly and possibly reach more parents.
Summary
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The problem of summer slide has been tackled from many angles. Kim’s (2006)
continuum of studies demonstrates the necessity of home and school communication as well as
forms of scaffolding for students and parents. While the communication in these programs took
many forms (free books, postcards, trifolds, phone calls), each study consistently involved this
element and got positive results. These studies also used varying forms of scaffolding for
students and parents. It is possible that other forms of scaffolding could be useful. Despite the
positive results of these studies, it is possible that results could have been even stronger had
students been given the opportunity to select their own summer reading texts. As Compton-Lilly
et al. (2016) found, students are only going to read the books they want to read. Additionally,
Allington et al. (2010) found that providing free choice of free text was enough to improve
reading scores. Providing choice of texts helps to create Cambourne’s condition for learning,
engagement. Students who are choosing their own books are engaged in literacy activity. They
are more likely to pick up the book and practice reading with it. It should also be noted that
Compton-Lilly et al. (2016) found that the effects of a summer reading program may be delayed.
While the effect size may be small from spring to summer, greater gains may be achieved later in
the school year.
Many of the summer programs in this review include an element of parent involvement.
This is logical as parents often already create the conditions for learning. However, some of
these parent involvement programs went too far, such as Parker and Reid (2017), where the
expectations and demands were so high, that students experienced stress and frustration through
the program. Others required specific time-consuming training with parents, and then expected
parents to follow specific routines and procedures at regular intervals throughout the summer
(Kupzyk & Daly, 2017; Pagan & Senechal, 2014). While these were effective, the studies were
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done with relatively small populations. When considering ways to reach all parents, even those
who cannot attend after school training sessions, one needs to consider other forms of
communication. Kupzyk and Daly (2017) showed the usefulness of videos as a means for
providing scaffolding to parents.
Kraft and Montinussbaum (2017) used communication and parent involvement through a
text messaging program. Parents were able to receive helpful information and tips to support
their children without having to attend any sort of class or meet certain scheduling expectations.
While the content of the text messages could use more specification, this form of communication
and parental support was accessible by many parents.
Conclusions
Considering all of the literature, a few conclusions can be drawn. First, many programs
see the importance of providing free texts for children over the summer months (Allington et al.,
2010; Compton-Lilly et al., 2016; Kim, 2006; Kim, 2007; Kim 2008; Kim et al., 2016; White &
Kim, 2008; White et al., 2014). However, simply providing free texts, even texts within a
student’s self-proclaimed interests and tested reading level, isn’t sufficient. Children should be
allowed to self-select their texts (Allington et al., 2010). The learning condition of engagement
requires students to put their energy and effort into a task. They are far more likely to do this
when they have texts that they truly enjoy.
Second, it is important to find the right balance of parent involvement. Too high of
expectations, as far as time and material use, can cause frustration and tension within families
(Parker & Reid, 2017). This is not productive to creating a healthy love for reading. A healthy
level of parent involvement includes resources for parents that are comfortable using
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independently and do not require extensive training or materials (Kraft & Montinussbaum,
2017).
Third, there needs to be some form of scaffolding for the children and the parents
involved in the program. Many of these programs provided scaffolding around specific strategies
or procedures (Kraft & Montinussbaum, 2017; Kim, 2007; Kim et al., 2008; Kim et al., 2016;
Kupzyk & Daly, 2017; White & Kim, 2008; White et al., 2014). However, there may be other
forms of scaffolding that may be more helpful and natural for parents to implement. Scaffolding
around building a reading life, rather than on specific comprehension strategies, may be more
natural for a parent to employ. Additionally, rather than receiving scaffolding from a teacher,
children may benefit from scaffolding from their parents. It is not necessary for a parent to be
transformed into a teacher or tutor to be an effective advocate for their child’s reading
development.
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Chapter Three: Project Description
The summer months present an incredible opportunity for student growth in reading. Yet,
many students are not making growth during this timeframe (Alexander et al., 2007a; Alexander
et al., 2007b; Borman et al., 2005; Campbell et al., 2019; Cooper et al., 1996). Therefore, this
project aims to empower parents to enhance the natural conditions for learning in the home in
order to encourage reading growth in their children (Cambourne & Crouch, 2017). The goals of
this project include:
•

Students will make reading growth in two ways. First, students will grow in their reading
life. This includes their disposition toward reading, reading identity and reading volume.
Second, students will grow in their reading skills. This includes accuracy, fluency and
comprehension on the Fountas and Pinnell Benchmark Assessment Systems (Fountas and
Pinnell, 2010).

•

Parents will help their child develop their reading identity, find joy in reading, use the
library effectively and participate in community events as suggested by the video tips. At
the end of the summer, parents will identify and describe ways they used the tips in order
to help their child grow.
This chapter begins with a description of the project components, paying special attention

to how the components relate to Cambourne’s Conditions for Learning. Following the
components is a description of measures of success, which fall into two categories: scholarly,
assessment-driven success, and practical success based on survey data. The plans for
implementation are described. Finally, the chapter ends with conclusions from chapter two of the
project.
Context
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This project is specifically designed for implementation at South Elementary of
Coopersville Area Public Schools (CAPS). See permissions acquired to reference CAPS directly
in Appendix A. This is a third-fifth grade building serving a small and passionate community.
The mission of CAPS is as follows: “We inspire all student to embrace a life-long love of
learning, to achieve their goals and to be compassionate citizens who contribute to the global
community” (coopersvillebroncos.org). This summer program directly supports CAPS’ mission
as it seeks to support students’ reading growth. Reading is a powerful door to becoming
compassionate citizens of the world. The books chosen for the program directly support the
mission.
Some components of the program suggest that parents and students visit the local library
and Little Free Libraries at South Elementary. It should be noted that many families live within
reasonable biking or walking distance of these locations, therefore increasing access. At the same
time, the Coopersville district is large in terms of square miles, with many families far from
town. These families will have increased access through the free books provided by the school.
They will need to travel into town in order to use the libraries.
It is the hope of this author to implement this program this coming summer, 2021. The
timing of this project is ideal as all of the students at South Elementary have been in some way
affected by the time away from school due to the global pandemic. This program is a joyful,
encouraging and simple way to give everyone a boost in their reading lives.
Project Components
Free Self-Selected Texts for Students
When it comes to the texts they read, students need to be able to choose their reading
material (Guthrie et al., 2007). Allington et al. (2010) found that simply providing free self-
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selected texts was enough to boost student growth over the summer months. Compton-Lilly et al.
(2016) found that when given a set of books without choice, children only read and books they
really loved and ignored the others. Therefore, these studies support providing choice for
students in their summer reading material.
The Theory Behind Choice. As described in chapter two, this project leans on the
Conditions for Learning, a theory created by Brian Cambourne (Cambourne, 1995). This theory
posits that there are eight necessary conditions for learning. Of all eight conditions, the primary
condition is engagement. When the condition of engagement is achieved, children “see
themselves as ‘doers’ of the behavior in which they are immersed” (Cambourne & Crouch, 2017,
p. 4). Engagement is the ultimate goal of this project. Providing students will free texts opens the
door to engagement as they already have the materials with which to engage.
Choice in text selection also increases the likelihood of practice, another condition for
learning (Cambourne & Crouch, 2017). Practice refers to the use of learned skills. Children who
have texts that they chose, that grab their interest, are more likely to do the practice required to
increase reading skills.
The Books. With these factors in mind, this program will provide each student with six
free texts, approximately one text for every two weeks of the summer. The texts will be brand
new and of high-interest to increase motivation (Guthrie et al., 2007). While it would be ideal for
students to have complete choice over their texts, they will need to select texts from a purchased
collection. It is not feasible for each student to choose all of their own texts in an unlimited
capacity at this time. Therefore, texts will be carefully chosen by teacher and child
recommendation. The books will also fit a few key qualifications.
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Books will be chosen that simply bring joy through humor. This means that some of the
books provided may not appear to be of high literary merit, but they engage readers through their
silliness. The joy that is experienced when reading these types of texts will help readers grow.
Books will be also be chosen that provide windows, mirrors, and sliding glass doors for
readers (Johnson et al., 2018; Sims Bishop, 1990). This metaphor for texts was originally
created by Dr. Rudine Sims Bishop in 1990 (Sims Bishop, 1990). The metaphor has since been
used and built upon by many teachers and educational researchers (Johnson et al., 2018).
“Mirror” texts are books that allow the reader to see themselves reflected back. This could mean
that the characters and setting look like the reader’s life, the languages and traditions are familiar
to the reader and/or the character’s emotional experiences mirror that of the reader. “Window”
books provide the reader with a chance to see into someone else’s reality. The story might take
place in a setting that is completely unknown to the reader, or the dialect may be unfamiliar, or
the character is very different from the reader. These books help to develop empathy and
understanding. Finally, books will be chosen that are “sliding glass doors”. This means that the
reader is learning about a world that exists, similar to a “window” text, but that they can now be
a part of. After reading a “sliding glass door” text, a reader may change his or her habits
(Johnson et al., 2018).
The choice of these texts directly supports CAPS’ mission to help students become,
“compassionate citizens who contribute to the global community” (coopersvillebroncos.org). In
order to encourage this part of the mission, students need to see and experience the global
community, that is, the community beyond Coopersville. Books are the ideal vehicle for this
experience to happen.
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See Appendix B for a list of suggested books for the summer of 2021. This author will
seek out advice from colleagues and students as to which books should be included on the list.
Therefore, the current list is a starting point which is subject to change. It is suggested that books
be purchased through Scholastic as this allows the district to gather a large number of texts and
take advantage of Scholastic bonus points, which will continue to add to the number of available
books. Providing these free texts for students also removes potential barriers for parents who are
not able, for various reasons, to purchase books for their children or bring them to the library.
Parent Videos
Another key component of this program is the parent videos. The videos are a form of
scaffolding for parents, indented to provide a quick tip that will help them support their child’s
reading growth. These tips are designed to be encouraging and empowering to parents. These are
not intensive strategies that will require extra work on behalf of the parent and the videos require
no training or expertise in order to enact. The goal is to leverage the parents as parents, rather
than turning them into tutors, and encourage what they are already doing to help their child. Each
video will be three minutes or less and contain a single tip.
Parent Advisory Panel. In addition, this author will invite parents to participate in a
parent advisory panel. Parents will view a few videos, read the descriptions and provide any
feedback they feel necessary. The author will seek out parent feedback in terms of relevancy of
content, feasibility of strategy/tip, and quality of delivery. See Appendix C for list of guiding
feedback questions. Videos will be amended per the advisory panel's advice before being sent
out.
Rationale Behind the Use of Videos. As seen in the research done by Kim (2006), and
the subsequent studies, it is important to have consistent communication between school and
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home over the summer months as well as a form of scaffolding. Kraft and Montinussbaum
(2017) used text messaging as a way of communicating tips to parents. In the program addressed
by this project, the author recognizes the importance of communication and scaffolding and uses
text messaging as a strategy, while enhancing it by adding video to the messages.
The Theory Behind the Parent Videos. Just as the act of providing free texts for
children is related to Cambourne’s condition of practice, the parent videos also align to a number
of Cambourne’s conditions. The videos will encourage parents regarding the learning conditions
they are already creating at home and nudge them towards enhancing these conditions
(Cambourne & Crouch, 2017).
Engagement. All of the learning conditions work together to create the condition of
engagement for children. The videos of this project are meant to guide parents to create or
enhance the conditions of demonstration, approximation, immersion and practice, all in the
hopes that students will experience engagement. The videos that are most closely tied to
engagement specifically describe ways to have personal reading experiences between the parent
and the child. Many parents are already reading with their children. In this case, the videos are
intended to encourage parents to continue doing this and praise them for the tremendous job they
are already doing.
Demonstration. The most obvious and frequent learning condition in the parent videos is
that of demonstration. The learning condition of demonstration is created when a parent, or other
adult, shows a child how to do something. In some cases, this can be a very explicit
demonstration, such as how to use a Little Free Library (Little Free Library, Ltd., 2021). In other
cases, it is more subtle. For example, making a point to use the phrase, “So I was reading...”
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when talking to a child. This shows the child that the adult is a reader. This helps the child also
see themselves as a reader and therefore build their reading identity.
Approximation. In the videos, parents are also encouraged to give their children free
choice over the reading material that they acquire at the libraries. It is possible that giving
students choice over their reading material means they may choose books that are higher than
their apparent reading level. This is okay as it increases chances of approximation (Cambourne
& Crouch, 2017). A child is approximating when they attempt a skill that is pushes them beyond
their capabilities. This may seem negative, but it is a productive struggle. A child reading a book
that is too challenging, but that they chose and they love, is going to make more growth than a
child who brings home books that they are not excited about.
Immersion. The condition of immersion occurs when learners are surrounded by and
engaging with a learning experience. In the case of the parent videos, the free or low-cost events
are opportunities for immersion. When attending these types of events, children are potentially
being surrounded by new vocabulary. They are listening and learning through what is happening
around them. They are also interacting with the family and with community members, using new
vocabulary along the way.
Video Content. These video tips do not require extra materials, or cost (with the
exception of one possible event in Coopersville). The videos fall into four categories: Reading
Joy, Reading Identity, Library Use and Coopersville Events.
Reading Joy. Tips in the Reading Joy category encourage parents to engage in activities
that bring joy to the reading experience. Most of them encourage the parents to create a shared
positive reading experience with their child. These video titles include: Read to Your Child,
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Discuss Movies – They're Stories Too, Songs are Texts, Audio Books ARE Real Books, and
Time to Acknowledge Reading Success.
Reading Identity. Reading identity is the way a person sees themself in relation to
reading. Tips in the reading identity category touch on both child and parent reading identity.
Parents will be encouraged in the knowledge that they are readers and they have the skills to help
their child become a better reader. Through use of these tips, the child will also strengthen and
broaden their personal reading identity. Additionally, there are many misconceptions about what
is “good reading” or what kids “should” or “should not” read. The videos will address some of
these common misunderstandings and encourage freedom in book choice. When student are able
to choose their own books based on their personal preferences, they are building on their reading
identity. These videos include: You ARE a Reader, Praise the Little Stuff, Talk about What they
are Reading, Reading Time at Home, Share a Positive Reading Memory, The Right to Abandon
Books, Check-In Half Way, Materials Around the House, Set Small Goals, The Right to ReRead, Let Your Child Take the Lead.
Library Use. Tips in the Library Use category provide guidance on ways to effectively
use the library. Parents are aware that the library is full of great resources. These videos help
parents navigate some of these resources. These videos include: Take Them to the Library, Meet
the Children’s Librarian, and Visit the Little Free Library (Little Free Library, Ltd., 2021). A
couple of the Reading Identity Videos also reference use of the library and therefore could be
placed in both categories.
Coopersville Events. Community events are a wonderful opportunity to increase
students’ schema, their background knowledge about the world. They also provide a chance to
learn and practice with new vocabulary. Therefore, these videos will encourage parents to take
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their children to free or low-cost Coopersville community events. These videos include:
Coopersville Jam Nights, Talk, Talk, Talk! Making a Free Event a Learning Opportunity, and
Coopersville Summer Fest. See Appendix D for the full list of video titles, transcripts and the
correlating conditions for learning.
Video Delivery. These videos will be sent to parents via text message, or email if
preferred. Along with the video will be a video transcript. This way, parents without access to
internet can still get the information. Additionally, some parents may prefer a text version over a
video. These can be sent out from the district directly, or from the coordinating teacher via
Google phone number.
While these videos are being described as “parent” videos, any adult in or around the
home who is interested can sign up to receive this information. It is possible that a grandparent,
teen-age sibling, neighbor or other involved adult could benefit from this information. They are
welcome and encouraged to sign up. This strategy to reach more caregivers was suggested by
Kraft and Montinussbaum (2017). The hope is that the videos would be engaging, uplifting and
empowering for parents as they seek to help their children grow as readers. There will be enough
video content for parents to receive text messages containing the videos twice a week throughout
the summer months.
Little Free Library (Little Free Library, Ltd., 2021)
Set up. Another component of the program meant to support both children and parents is
the installation of a Little Free Library (Little Free Library, Ltd., 2021). Ideally, a school using
this program would set up two libraries, one for children and one for adults. These libraries often
resemble little houses, mounted on a post. A Little Free Library (Little Free Library, Ltd., 2021)
must be stocked in order to be launched, from there, the goal is for patrons to stop by, pick up a
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book, and leave a book. This is a free system, often used to increase literacy practice in
neighborhoods.
Library Use. By providing six free texts for every student at the end of the year, all
students are set up for success in trading books at the Little Free Libraries. In addition, installing
two libraries, one for children and one for adults, parents are presented with an opportunity for
the learning condition of demonstration. The simple act of walking up to the library, considering
its contents, and choosing a book, is a powerful demonstration to a child. Additionally, this
increases access to books as a Little Free Library (Little Free Library, Ltd., 2021) is open at all
times and to the whole community. Parents with challenging schedules can visit any time of day
and get a free text. Even parents and community members who have not signed up for the
program are welcomed and encouraged to make use of the library. Once installed in the first
summer of the program the libraries can remain open and in use for years to come.
Project Evaluation
The ultimate goal of this project is to support children and parents in order to continue
reading growth over the summer months. This success can take multiple forms. These are
described below.
Measures of Student Success
In terms of students, reading growth can be defined in many ways. For the purpose of this
project, reading growth includes; scholarly growth from spring to fall scores on the Informal
Reading Inventory Fountas and Pinnell Benchmark Assessment Systems (Fountas and Pinnell,
2010), and practical growth through development of their reading life as expressed through
student surveys.

54

Scholarly Measures. In regards to, the Fountas and Pinnell Benchmark Assessment
Systems (BAS) is a research-based assessment system used by all elementary teachers at CAPS
(Fountas and Pinnell, 2010). This assessment takes place in a one-on-one setting between a
teacher and student. It provides data on students’ fluency, accuracy and comprehension. This
system uses an alphabetic scale to indicate the level of students’ reading skills. With this
assessment, teachers determine a student’s independent reading level (books that they can
comprehend on their own) and their instructional reading level (books that can be read and
comprehending with the help of an adult). Each grade level has a goal to achieve mastery of a
certain letter. For example, in third grade students are expected to achieve mastery of levels N,
O, and P with level P being expected at the end of the school year. For the purposes of this
project, the maintaining of BAS level, or an increase in independent reading scores by at least
one letter would be considered a success.
Practical Measures. Additionally, growth in children’s reading life would also be
considered a success. This growth will be measured by a pre and post summer survey. The first
two survey items (1) “What is your attitude toward reading?” and (2) “Describe yourself as a
reader” are short answer responses intended to get an idea of the child’s disposition toward
reading and reading identity. This author will study the pre and post surveys for each child,
looking for a change an increase in positivity in regards to attitude toward reading and self-image
as a reader. The third question asks the child how many books they read last summer (presummer survey) and how many books they read this summer (post-summer survey). This survey
is intentionally short. This entire program is designed to be easily accessible and to eliminate
barriers. Asking students to complete a lengthy survey could cause them to have a negative
perspective on the program. Please see Appendix E for the student survey questions.

55

Measures of Parent Success
When it comes to the parents in this program, the goal is that they would implement the
tips and by doing so, would feel confident to support their readers at home. This will be
measured by a pre and post summer survey. The pre-summer survey includes two questions,
which parents rate their answers on a 1-5 scale. It also asks parents to describe their hopes and/or
worries for the summer reading program in narrative form.
The end of summer survey asks the same questions, but adds a question about their
personal views on the successes or failures of the program. It also asks them to identify
specifically which tips they tried out at home. It ends by asking for feedback on ways to improve
the program in the future. See Appendix F for the pre-summer and post-summer surveys for
parents.
Sharing Results
The teacher will compile the information regarding measures of success and present it to
the school board and at a school staff meeting. All those involved will be privy to information
regarding the success of the program including the teachers, the district, the school board and the
community. Child and parent identity will of course be concealed when sharing the results of the
program. This sharing of information should occur in the fall, after fall reading testing has been
completed. It is important to show the success of the program in order to justify the time and
money spent implementing it. This could also lead to future district, community, and parent buyin.
Plans for Implementation
Permissions and Cost
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When implementing this summer program, a teacher should meet with building
administrators, including the superintendent, as well as the school board to describe the
necessary resources and hoped for benefits of the program. An infographic and document to aid
in this communication can be found in Appendix G. This program, while less costly than other
programs, will require funds to run. Additionally, the program leverages parents, so having the
support of the school board will help with buy-in from the community. This group of individuals
will also be the decision-makers around the implementation of the Little Free Libraries as it
relates to adding a feature to the school grounds that will need to be maintained.
Community Outreach
It would also be beneficial to meet with local library staff before implementing this
program. It is possible that the program can support local library summer programs. Also, local
library staff could make an appearance in the parent videos. It may be a helpful stepping stone
for parents to “meet” the local children’s librarian before going to the library as they may be
more likely to ask the librarian for help selecting books.
Initial Parent Communication
This program is intended for use by all students and families. With the permission of the
district, the videos will be sent to the emails of all 3rd-5th grade parents. Parents will be presented
the option of receiving the information via text message in addition to email. Text messaging
provides more immediate viewing for many families as emails from school often go unchecked
over the summer months. Those who wish to discontinue the messages can contact the school to
opt-out.
Classroom teachers will be provided with a premade email to send out to parents in April
which will define the components of the program and encourage parents to use the tips. This is
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also when parents will be able to sign up for text messages. See the pre-made email for teacher
use in Appendix H.
Purchasing and Sorting Books
This timeline traditionally aligns with the Scholastic Warehouse Sale that takes place
each spring. CAPS can send teachers to this sale to purchase books at up to 80% discount,
therefore making good use of the district’s funds. This also allows teachers to pick up many
copies of the same high-interest text.
Once the books are purchased and brought to the school, the teachers should sort the
books. The books should be sorted into three similar groups, one for each grade level, being sure
to balance popular series between each. While students will have choice over their texts, there
are some fifth-grade texts with content that may not be appropriate for third graders. These books
should be reserved for the fifth-grade readers.
Each participating student will receive a bag for their free books, containing a paper flyer,
reminding parents of the program and the texts they will be receiving (Appendix I). This flyer
will also contain a QR code which will take parents to Libby (OverDrive, 2020), a free app that
allows users to read eBooks and audio books for free on their devices. In order to use this app,
parents and/or children only need to have a library card. This increases access to even more
books through the library’s collection and continues to remove barriers by eliminating the need
to go to a library physically in order to get books.
Teachers will receive a schedule by which to send their students to the free book location
to retrieved their free texts (Appendix J). This schedule begins with the third-grade participants
as they will likely need the easiest texts. Any extra books not chosen by the third-grade students
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will be available to the fourth-grade students as well. After the fourth-grade students have chosen
their texts, any extras will also be available to the fifth-grade students.
Launching the Program to Students
This program also needs to be launched to the children in order to generate excitement
and set expectations for use of the Little Free Library (Little Free Library, Ltd., 2021). This
author will create a video located at the Little Free Library (Little Free Library, Ltd., 2021). The
CAPS Bronco mascot will also be present in the video to help generate excitement. This video
will explain that each student is receiving free books to keep and that they can trade books with
others using the library. Current South Elementary Students will demonstrate how to
appropriately open the door, trade out books, and close the door securely. See Appendix K for a
transcript of the launching video.
Project Conclusions
The summer months provide a prime opportunity for reading growth. The conditions for
learning already exist in the home and can be enhanced in order for parents to encourage this
growth (Cambourne & Crouch, 2017). As seen in the work done by Kim (2006), and continuing
studies, consistent communication between school and home throughout the summer is key.
While Kim (2006) used traditional mail to communicate with home, electronic communication
such as text messages can also be a powerful tool for informing parents of ways to help their
children (Kraft and Montinussbaum, 2017). Therefore, this program will share videos and video
descriptions with parents via email and text.
In the study done by Kim (2006) and subsequent studies, students were given free books,
but they were not able to choose their books. As seen in Compton-Lilly et al. (2016), children
will only read the books that they love, even if all of them are free. Also, according to Allington
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et al. (2010), giving students free choice over free books is enough to boost reading through the
summer. Therefore, it makes sense to provide students with free texts and for children to choose
their texts.
Many studies showed the importance of scaffolding for parents and students (Kraft &
Montinussbaum, 2017; Kim, 2007; Kim et al., 2008; Kim et al., 2016; Kupzyk & Daly, 2017;
White & Kim 2008, White et al., 2014). This author posits that this scaffolding can come in the
form of tips for developing a reading life, rather than on specific reading strategies. Also,
children can receive scaffolding from others besides teachers, such as adults who receive the
video tips.
As seen in the studies done by Parker and Reid (2017), Mitchell and Begeny (2014),
Pagan and Senechal (2014), and Kupzyk and Daly (2017), parents are often willing to put in a lot
of work to help their children grow their reading skills over the summer. However, these studies
required so much of the parents that they become teachers or tutors. It is not necessary to put
parents in this position in order to encourage growth. Kraft and Montinussbaum (2017) were able
to get positive results with their simple text system. Allinton and McGill (2010) got positive
results just from free books.
Therefore, in this project, parents will be encouraged and empowered as parents, rather
than being steered toward the role of teacher or tutor. The content of the videos will build on
what parents are already doing, and/or inform them of other readily accessible things they can do
to encourage reading growth. This author believes in the power of parents to make a difference
in their children’s reading lives and therefore their overall reading development.
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Appendix A
Permission to Refer to Coopersville Area Schools (CAPS)

61

Appendix B
Suggested Book Purchasing List
Suggested Book Purchasing List for Summer 2021
*List subject to change in accordance with teacher and/or student recommendation and
availability.
Title
Author
Fiction Texts
Owl Diaries Series
Rebecca Elliot
Wallace and Grace Take the Case
Heather Alexander
Zoey and Sassafras: Unicorns
Asia Citro
Dragon Masters Future of the Time Dragon
Tracey West
Bird and Squirrel Series
James Burks
Just Jamie
Terri Libenson
Truly Tyler
Terri Libenson
Becoming Brianna
Terri Libenson
The Dog Man Series
Dave Pilkey
Diary of a Wimpy Kid Series
Jeff Kinny
The Bad Guys Series
Aaron Blabey
The Wings of Fire Series (Graphic Novel)
Tui T. Sutherland
The Amulet Series (Graphic Novel)
Kazu Kibuishi
The Baby-Sitters Club Graphix Series
Ann M. Martin
Who Would Win? Series
Jerry Pallotta
Ranger in Time Series
Kate Messner
Here in the Real World
Sara Pennypacker
Chirp
Kate Messner
What Lane?
Torrey Maldonado
War Stories
Gordon Korman
City Spies
James Ponti
Prairie Lotus
Linda Sue Park
One Last Shot
John David Anderson
From the Desk of Zoe Washington
Janae Marks
Ways to Make Sunshine
Renee Watson
Other Words for Home
Jasmine Warga
Song for a Whale
Lynne Kelly
Roll with it
Jamie Sumner
Our Friend Hedgehog: The story of us
Lauren Castillo
The Next Great Paulie Fink
Ali Benjamin
The Unicorn Rescue Society
Adam Gidwitz
Merci Swarez Changes Gears
Meg Medina
Be Prepared
Very Brosgol
History Smashers: The Mayflower
Kate Messner
Allergic
Megan Wagner Lloyd
Out of Hiding
Ruth Gruener
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Big Nate Series
The One and Only Ivan
The One and Only Bob
Ivy and Bean Series
Last Kids on Earth (Book 1)
Star Wars Academy Series
Front Desk
The Three Keys
Refugee
Projekt 1065
Grenade

Lincoln Peirce
Kathrine Applegate
Kathrine Applegate
Annie Barrows
Max Brallier
Jeffery Brown
Kelly Yang
Kelly Yang
Alan Gratz
Alan Gratz
Alan Gratz
Nonfiction Texts
Who Was/What Was Series
This series has MANY authors
Sports Illustrated for Kids: Record Breakers
Authors Unlisted. ISBN13: 9781515783053
Everything Awesome: Sharks
Mike Lowery
Everything Awesome: Dinosaurs
Mike Lowery
2020 World Records
Scholastic
Minecraft: Epic Builds
Author Unlisted. ISBN13: 9781338717853
10 True Tales Series
Allan Zullo
100 Most Awesome Things on the Planet
Anna Claybourne
National Geographic Kids: Chomp!
Brady Barr
A True Book: All About Crystals and Gems
Libby Romero
101 Animal Super Powers
Gilda Berger, Melvin Berger
Becoming Mohammad Ali
Kwame Alexander
National Geographic Kids: Puzzle Book of
National Geographic Kids
the World
Fearless Felines: 30 True Tales of
Kimberlie Hamilton
Courageous Cats
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Appendix C
Parent Feedback Form for Videos
Guiding questions for eliciting parent feedback:
1. Is the content of this video relevant to you? Why or why not?
2. Is the video clear? Why or why not?
3. Are the suggestions in the video feasible to you? Why or why not?
4. Can you see yourself following these tips? Or are you already following these tips?
5. What suggestions do you have for improvement?
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Appendix D
Video Descriptions

Video

Title

Video Description

1
Identity

You ARE a
Reader!

2
Library
Use

Take them
to the
Library

3
Identity

Praise the
Little Stuff

4
Identity

Talk About
What They
are Reading

All adults are readers. Some of us read large
novels, but many of us don’t. However, we all
read to get through the day. Whether that means
reading the news, social media, recipes, manuals
or reading around the grocery store, we read in
order to function in society. Be sure to point out
to your child that you ARE in fact a reader!
Take your child to the library and let them
choose whatever texts they want (Miller &
Sharp, 2018). This means novels, picture books,
graphic novels, audio books, magazines...and
more! It is important that your child loves what
they are reading so that they actually read. And
yes, it is okay if the text seems too easy or too
hard, it is the child’s feelings toward the text that
will make the difference in whether or not they
read it. And while you are there, grab a text
yourself. Again, choose something you are
interested in. Seeing you pick out something to
engage with is a powerful experience for your
child. See if you can make this a weekly or
biweekly habit.
When your child is displaying a strong reading
habit such as sounding out a word, asking a
question about a new term, checking out books,
previewing before reading, telling you about
what they are reading...point it out and tell them
how awesome they are! By naming and praising
positive reading habits, we can encourage those
behaviors to be repeated (Dunlap et al., 2017).
Readers talk to each other about what they are
reading. Show your child you are a reader and
you are interested in their reading life by asking
them about their reading (Harvey & Ward 2017).
Ask questions such as: What are you reading?
What do you like about this book? What are you
predicting will happen? Will you tell me about
the characters?

Number&
Type

Condition for
Learning
Demonstration

Immersion
Demonstration
Approximation

Demonstration
Practice

Engagement
Practice
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5
Coopersville

Events

Coopersville
Jam Nights

6
Joy

Read to
Your Child

7
Events

Talk, talk,
talk! Make a
Free Event a
Learning
Opportunity

8
Library
Use

Meet the
Children’s
Librarian

Coopersville

Did you know that singing, playing and reading
music are all forms of literacy? The Coopersville
Farm Museum hosts Jam Nights every other
Tuesday throughout the summer. These are free
for kids 12 and under, and $5 per adult. This is a
great opportunity for your child to learn new
vocabulary around music, musical instruments
and the art of story-telling through music. Try it
out! Summer 2021 Jam Night Dates include:
June 1 & 15, July 6 &20, August 3 & 17.
Many of us read to our children when they are
very little. We get the power and fun of picture
books. But it doesn’t have to stop when kids get
to upper elementary (Fox, 2008)! Reading a
book to your child provides them with a
demonstration of reading, it also allows them to
think about the story without having to decode
the text with their eyes. It even increases
vocabulary. If this idea makes you nervous or
uncomfortable, check out an audio book from
the library and listen to it together with your
child. You can have a very similar immersive
experience together and can still pause and
discuss as needed. And an added bonus...it’s
fun!
Free events in the community are great
experiences for increasing your child’s
vocabulary (Cunningham & Zibulski, 2013).
Take advantage of the free things around town
and make sure to keep talking to your child often
throughout the experience. See what new words
and phrases you can learn that relate directly to
where you are.
The Coopersville Historical Museum is a good
place to start. It is free, and packed with
interesting history to explore together.
Some children find the library to be an
overwhelming place. Too many choices! Most
libraries have a dedicated Children’s Librarian
who will be excited and ready to help you find
something that your child will like. The
Children’s Librarian will also be up to date
about the most recently published and popular
books. Please talk to this person. They are an
amazing resource (Miller & Sharp, 2018).
(Meet the librarian short interview included)

Immersion

Demonstration
Engagement

Immersion

Demonstration
Immersion
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9
Library
Use

Visit the
School’s
Little Free
Library –
both of you!

10
Joy

Discuss
Movies –
They're
Stories too!

11
Identity

Reading
Time at
Home

12
Identity

Share a
Positive
Reading
Memory

13
Joy

Songs are
Text

The school’s Little Free Libraries are a free and
always-accessible resource for you and your
student (Miller & Sharp, 2018). If you can, drop
off a text (any text, book, magazine, cookbook,
puzzle book...) and pick up something new.
Make sure you go along with your child so that
you can demonstrate how to consider and choose
something of interest. This demonstration is
powerful. Have your child peruse the children’s
Little Free Library (Little Free Library, Ltd.,
2021) and choose something new as well. This is
a great chance to swap out books if one or more
of their free books from the school are not
working out for them, or if they are just ready
for something new.
Movies are texts, full of learning moments!
When you are done watching a movie together,
ask your child: “So, what did you notice?” Try
to stear your conversation towards the
characters, the problem, the resolution,
interesting plot twists, the parts you loved...all of
this talk is practice for discussing books in the
same way (Cunningham & Zibulski, 2013).
Let your child see you reading. Whether you are
reading a book, magazine, social media or other
text, try to do this in view of your child. Then,
tell them something interesting (and appropriate
of course) that you learned. If you can, use the
phrase, “So I was reading...” to begin with. By
doing this, you are demonstrating that you are a
reader and that readers discuss what they are
learning or thinking with other readers. See if
you can make this a time where everyone in the
family reads at the same time (Miller, 2009).
Take a moment to share a time when reading
was positive and/or exciting for you. This can be
the smallest of moments. Maybe you remember
a teacher reading a book aloud to you in
elementary school and you still remember how it
made you feel. Maybe you heard a poem once
and it gave you goosebumps. Maybe there is a
book series that you just loved as a young
student. Take a moment to share that powerful
reading experience, no matter how small.
The radio in your car, the songs on your phone,
the playlist on Spotify...all of these songs are
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Engagement
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Demonstration
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Books ARE
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texts as well. You can use these songs as an
entry point to talk to your child about new
vocabulary, story-telling, messages and more!
(Warning: Be sure the songs you are going to
discuss are appropriate before discussing.)
Hopefully you have had a chance to visit the
Practice
library at this point, or your child has dug into
their free texts. It is important that every reader
takes advantage of the right to abandon a book
they do not like (Peenac, 2008). As an adult, you
likely don’t read material you are not interested
in, or that you don’t like. Let your child know
that they don’t need to feel pressured to push
through a book they truly do not enjoy. Head
back to the public library, or the little free library
for more choices!
The summer is about half way through! Take a
moment to ask your child about their summer
reading (Harvey & Ward, 2017). For example,
you could ask: How is reading going for you?
What have you read that you loved? What have
you abandoned? Where do you do your best
reading? Make a goal for the rest of the summer
with your child. And remember, praise the little
stuff!
Where are the texts in your house? Are they
displayed with pride in a visible place? Does
your child have a space to display their own
books? Consider, where can you place books
that are easily within reach (Miller, 2009)? It
may be as simple as moving a book shelf, or
clearing a specific space to rest your library
books. Encourage your child to pick up books
throughout their day simply by having them in
as many places around the house as possible.
Yes, maybe even in the bathroom!
There is a common misconception that listening
to audio books is not “real reading”. This is a
sad myth! Especially for those of use with very
busy lives, listening to audio books while
traveling from one place to another, while
walking the dog, while gardening, while cooking
or cleaning is a great way to squeeze in a little
more literacy practice (Harvey & Ward, 2017;
Miller, 2009). This is something you can do with
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your child, or you can do on your own. Knowing
that YOU are doing this will provide your child
with a demonstration to emulate. Listening
together provides an opportunity for them to
engage with the text and with you. Don’t forget,
your library has hundreds of free audio books
that can be downloaded through the Libby App
(OverDrive Inc., 2020), or that can be picked up
in CD form. If they don’t have what you want,
they can likely order it for you and have it
delivered within a few weeks.
This free event is another great time for your
child to learn new vocabulary (Cunningham &
Zibulski, 2013). Take them to the car show,
pancake breakfast, arts & craft show and kids
fest to build experiences and have a great time as
a family! Be sure to talk to your child often
throughout the experience. August 12-14, 2021
Sometimes, books just seem too long to be
finished. We all get overwhelmed by
challenging tasks. One thing we can do is set
small goals to help build up to bigger goals. If
this is happening for your child, try chunking
their book into parts. Use small pieces of paper
to mark every few pages (maybe 10, maybe
20...it depends on the length of the book) and
have them take a break when they get to each
marker. Celebrate each accomplishment as they
move through the book piece by piece. Setting
small goals this way helps kids achieve
challenging tasks (Serravallo, 2015).
It is okay for your child to re-read a book that
they love (Pennac, 2008)! Sometimes, revisiting
and old book is like getting together with old
friends. The reader knows what to expect, they
already love something about the book and it’s
very comforting. This occasionally happens
when a student stumbles across a favorite read
aloud that a teacher did in previous years. If your
child is leaning towards rereading, don’t stop
them, encourage them to go for it!
There are many opportunities to read in daily
life. If you are eating at home, have your child
read the recipe for dinner. Choosing a movie
from a streaming service? Have your child read
the titles. If you are going out, have your child
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read the menu. These authentic opportunities for
reading are all around us (Harvey & Ward,
2017). Keep your eyes open and take advantage
of them!
22
Time to
This is the last video of the summer! Thank you Engagement
Joy
Acknowledg for all that you have done to support your reader.
e Reading
They have grown this summer because of YOU!
Success!
Please find time to reflect with your child on
their summer reading experience. You could ask
them questions such as: What did you learn
about yourself as a reader? What are you MOST
proud of?
Make sure you tell your child how proud you are
of their accomplishments, even if they are small!
Please keep an eye out for a survey to provide
feedback about the program. Thank you again
for participating!
A note on the video sources:
Many of the tips above may appear to be common sense. The citations are included to show that
these ideas are supported by current research and practice. When using these descriptions to
make parent videos, the sources will not be mentioned.
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Appendix E
Student Surveys

Student Pre-Summer Survey
1. What is your attitude Reading is...
toward reading?
__________________________________________________
Explain with a
__________________________________________________
sentence or more.
__________________________________________________
__________________________________________________
2. Describe yourself as a
reader. Explain with a
sentence or more.

I am a reader who...
__________________________________________________
__________________________________________________
__________________________________________________
_________________________________________________

3. Circle or fill in the
blank: How many
books do you think
you read LAST
summer?

0 1 2 3 4 5 6 7 8 9 10

More than 10: _____

71

Student Post-Summer Survey
1. What is your attitude Reading is...
toward reading?
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
2. Describe yourself as a
reader.

I am a reader who...
__________________________________________________
__________________________________________________
__________________________________________________
_________________________________________________

3. How many books do
you think you read
THIS summer?

0 1 2 3 4 5 6 7 8 9 10

More than 10: _____

-------------------------------------------------------------------------------------------------------------------Student and parent survey questions with written answers inspired by the “End of Year Reading
Evaluation” in The Book Whisperer by Donnalyn Miller.
Miller, D. (2009). The Book Whisperer: Awakening the Inner Reader in Every Child. John
Wiley & Sons, Inc.
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Appendix F
Parent Surveys

Parent Pre-Summer Survey
Circle your answer to each question using the answers on the right. Only circle one for each
question.
Never
Rarely
Sometimes
Often
Always
1. I feel confident in
supporting my child’s
reading development.

1

2

3

4

5

2. I make time to visit the
library and/or bookstores
with my child/children.

1

2

3

4

5

3. Briefly, what are your
current hopes or worries
about this reading program
as the summer gets started?

______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
________________________________________
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Parent Post-Summer Survey
Circle your answer to each question using the answers on the right. Only circle one for each
question.
Never
Rarely
Sometimes
Often
Always
1. I feel confident in
supporting my child’s
reading development.

1

2

3

4

5

2. I make time to visit the
library and/or bookstores
with my child/children.

1

2

3

4

5

3. Do you feel this summer
program was successful in
helping your student grow
as a reader? Why or why
not?
4. Please circle the video tips
that you tried out.

______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
________________________________________
You ARE a
Reader!

Take them to
the Library

Praise the
Little Stuff

Talk About
What They
are Reading

Coopersville
Jam Nights

Read to
Your Child

Talk, talk,
talk! Make a
Free Event a
Learning
Opportunity

Meet The
Children’s
Librarian

Visit the
School’s
Little Free
Library –
both of you!

Discuss
Movies –
They're
Stories too!

Reading
Time at
Home

Share a
Positive
Reading
Memory

Songs are
Text

The Right to
Abandon
Books

Check-In
Half Way

Materials
Around the
House

Audio Books
ARE real
books!

Coopersville
Summerfest

Set Small
Goals

The Right to
Re-Read
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Let your
Child Take
the Lead

Time to
acknowledge
reading
success!

5. Please describe other ways
you encouraged your
child’s reading
development.

______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
________________________________________

6. What suggestions do you
have for improvements to
the program?

______________________________________________
______________________________________________
______________________________________________
______________________________________________
______________________________________________
________________________________________

-------------------------------------------------------------------------------------------------------------------Student and parent survey questions with written answers inspired by the “End of Year Reading
Evaluation” in The Book Whisperer by Donnalyn Miller.
Miller, D. (2009). The Book Whisperer: Awakening the Inner Reader in Every Child. John
Wiley & Sons, Inc.
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Appendix G
Summer Program Infographic and Description
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Summer Program Components Summary

Component

Description

Rationale

Free Texts for
Students

All South Elementary
students will receive six
free books. They will
get to choose their
books.
All South Elementary
parents will receive two
video tips every week
throughout the summer.

-Children need books in order to read.
-Book ownership is a powerful part of
developing a reading identity
-When children choose their own texts, they
are more likely to read them.

Videos for
Parents

Little Free
Library
(Little Free
Library, Ltd.,
2021)

The school will build
and maintain 2 Little
Free Libraries to
increase access to book
ownership in the
community.

Library
Partnership

School and Library
supply mutual support.

Community
Partnership

Local businesses may
supply funding for
books.

-Parents receive support and ideas to help
strengthen their child’s reading skills and
reading life.
-Short videos do not take much time or effort
from the viewers.
-All tips will be relevant, feasible and useful to
parents.
-Children need books in order to read.
-Book ownership is a powerful part of
developing a reading identity
-When children choose their own texts, they
are more likely to read them.
-Little Free Libraries are always open, thereby
eliminating the barrier of challenging
schedules and making it to the public library
on time.
-No library card required. No fines.
-The books paid for and distributed at the end
of the year can continue to circulate all
summer and into the school year as kids drop
off and take new books.
-Children need books in order to read.
-Get more families into the library, more
often.
-Get support from the community
-Businesses are promoted through stickers in
the front of the book crediting their donation.
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Appendix H
Pre-made Email to Send to Families

Hello Parents and Guardians,

Summer is on the horizon! I would like to invite you and your child to participate in
South Elementary’s Summer Reading Program. This program is simple and FREE! Your child
will get his/her choice of six brand-new, high-interest books to keep. You, the guardian, will
receive information on various ways to support your child in their reading growth. Many of these
tips build on things you are already doing at home! This information will come in the form of a
quick video, with written description included. You will receive this information via email. You
can also choose to receive it via text message if you think you will be more likely to view it that
way. In addition, I ask that you fill out a quick pre-summer survey and post-summer survey to
tell me your thoughts on your child’s reading and the program itself. That’s it! Free books.
Videos. Survey. Done.

Please click here to fill out the pre-summer parent survey.

Thank you, and happy reading!
Allison Nieboer
5 Grade Teacher
South Elementary
616-997-3161
th
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Appendix I
Parent Flyer

Hello CAPS Parents!
Your child is now the proud owner of six brand-new awesome books! You
will be receiving video information throughout the summer on ways to support
your reader at home. These will come to you via text (insert number here) or via
email from anieboer@capsk12.org. Please encourage your student to read the
books in this bag, and trade them out for other books at our school’s Little Free
Library. Happy Reading!

Need more books? Scan this QR code to connect your
library card to the Libby App. Read anywhere, anytime
on your phone! Libby has access to both eBooks and
audio books for FREE!
--------------------------------------------------------------------------------------------OverDrive Inc. (2020). Libby, by OverDrive: Library ebooks and audiobooks (Version 5.0.0)
[Mobils app]. https://apps.apple.com/us/app/libby-by-overdrive-labs/id1076402606
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Appendix J
Book Selection Schedule
Directions: Please bring your students to the library at the designated times to receive their 6
free books for the summer.
Third Grade
Time
Teacher
9:45
Teacher 1
10:00
Teacher 2
10:15
Teacher 3
10:30
Teacher 4
10:45
Teacher 5
11:00
Teacher 6
11:15
Teacher 7
11:30
Teacher 8
Fourth Grade
11:45
Teacher 1
12:00
Teacher 2
12:15
Teacher 3
12:30
Teacher 4
12:45
Teacher 5
1:00
Teacher 6
1:15
Teacher 7
1:30
Teacher 8
Fifth Grade
Teacher 1
1:45
2:00
Teacher 2
2:15
Teacher 3
2:30
Teacher 4
2:45
Teacher 5
3:00
Teacher 6
3:15
Teacher 7
3:30
Teacher 8
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Appendix K
Student Launch Video Transcript
(Teacher, principal, student, or other CAPS staff is in the Coopersville Broncos mascot costume
celebrating the new library.)
Hey South Elementary! The Bronco and I have some exciting news for you! First, each of
you is getting new, free books to keep! Not only that, but YOU get to choose which books you
want. Your teacher will let you know soon when your class is scheduled.
And it gets better...we just installed a Little Free Library just for you! What is a Little
Free Library? Well, this is a library where you get to drop off a book, and pick up a new one any
time you want. No library cards required and no late fees ever! You know those free books I just
told you about? You can use those to trade for a new book. Also, this library is open 24-7, which
means you can stop by any time you want to over the summer and make a trade. Just remember,
please be gentle with the library door. It’s little and needs to be closed carefully to protect the
books.
(Current South Elementary students demonstrate how to open the door, trade for a new book, and
close the door gently).
Enjoy your free books! I hope to see you visit the library soon! Happy reading!
(Big wave from the Bronco)
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